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ABSTRACT: This survey-correlational study examined the influence of social and spiritual support on the mental
health of children with special needs at President Manuel A. Roxas Memorial Integrated School-SPED for the school
year 2025-2026. The respondents were one hundred fifty-three (153) randomly selected children with special needs
from a total population of two hundred fifty-two (252) using stratified random sampling through Taro Yamane’s
formula. Data were collected using a researcher-developed questionnaire designed to measure levels of social and
spiritual support and mental health among children with special needs. The independent variables were social and
spiritual support, while mental health served as the dependent variable. Data were analyzed using mean, standard
deviation, Pearson’s r correlation, and multiple regression analysis, with the level of significance set at 0.05 alpha. The
results revealed that children with special needs experience a high level of social support, spiritual support, and mental
health. There is a significant positive relationship among social support, spiritual support, and mental health. Both
social support and spiritual support significantly predict mental health among children with special needs.
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1. INTRODUCTION

In recent years, the mental health needs of children with special needs have gained increasing attention in educational
and healthcare settings due to the unique emotional, social, and psychological challenges these children experience.
Beyond learning and behavioral difficulties, many face social isolation, bullying, academic struggles, and limited
access to appropriate emotional support, all of which may adversely affect their mental well-being. Mental health is a
critical aspect of child development, influencing how children think, feel, relate to others, cope with stress, and make
decisions. Children with special needs are particularly vulnerable to emotional and psychological difficulties because of
the additional developmental and environmental challenges they encounter. Research on resilience emphasizes that
supportive relationships and protective environments play a vital role in promoting positive mental health and helping
children adapt successfully despite adversity (Masten, 2014). Among the most significant protective factors that
promote positive mental health are social support and spiritual support. Social support, provided by parents, teachers,
peers, and caregivers, offers emotional, informational, and practical assistance that reduces anxiety, strengthens self-
esteem, and enhances emotional regulation. Health psychology literature likewise recognizes supportive relationships
as protective factors that help individuals cope with stress and psychological challenges (French et al., 2015). Similarly,
spiritual support, expressed through faith, religious practices, personal beliefs, or a sense of purpose, provides hope,
meaning, comfort, and resilience. Studies in palliative and holistic nursing emphasize spirituality as an essential
component of emotional well-being, enabling individuals to manage life’s difficulties with greater inner strength and
psychological stability (Ferrell et al., 2016). Despite the recognized importance of these factors, empirical studies
examining the combined influence of social and spiritual support on the mental health of children with special needs
remain limited. This study therefore seeks to address this gap by investigating how these support systems contribute to
the mental well-being of children with special needs, providing insights that can guide educators, parents, counselors,
and community leaders in designing more holistic interventions.

The study is grounded in several established psychological and developmental theories that explain the relationship
between support systems and mental health outcomes. Maslow’s Hierarchy of Needs proposes that children achieve
psychological well-being when their needs for safety, belongingness, esteem, and self-actualization are fulfilled,
making social and spiritual support essential to their emotional development (David Yun Dai & Sternberg, 2020).
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Bowlby’s Attachment Theory further emphasizes that secure, consistent, and responsive relationships with caregivers,
teachers, and peers foster trust, emotional regulation, and resilience, which are particularly important for children with
special needs (Cassidy & Shaver, 2016). Complementing these perspectives, Resilience Theory, as advanced by Masten
(2014), explains that resilience develops through ordinary adaptive systems, including supportive family relationships,
positive school environments, caring adults, and community resources. For children with special needs, social support
serves as a protective network that promotes confidence, emotional security, and adaptive coping, while spiritual
support provides hope, meaning, and a sense of purpose that strengthens their ability to overcome adversity. In
addition, the Spiritual Well-being Theory highlights that spirituality contributes to emotional stability by fostering
meaning, hope, and connection to something greater than oneself. Spiritual experiences such as prayer, religious
teachings, moral guidance, and participation in faith communities help children develop optimism, self-worth, and
resilience, thereby enhancing their overall psychological well-being (Davis et al., 2022). Collectively, these theoretical
perspectives provide a comprehensive conceptual foundation for understanding how social and spiritual support
function as protective factors that promote the mental health and overall development of children with special needs.

This study aimed to examine the influence of social and spiritual support on the mental health outcomes of children
with special needs and to determine how these support systems contributed to their mental well-being. Specifically, it
sought to answer the following questions:

1. What is the level of social support received by children with special needs?

2. What is the level of spiritual support experienced by children with special needs?

3. What is the level of mental health among children with special needs?

4. Is there a significant relationship between social and spiritual support and mental health?

5. Which type of support (social or spiritual) has a greater influence on the mental well-being of children with special
needs?

II. RELATED LITERATURE

Social Support for Children with Special Needs

Social support is widely recognized as one of the most important protective factors influencing the emotional, social,
and psychological development of children with special needs. It encompasses the emotional, informational,
instrumental, and appraisal assistance provided by parents, teachers, peers, caregivers, schools, and the broader
community to help children cope with challenges, foster resilience, and enhance their overall well-being. Within
inclusive education, social support extends beyond academic assistance by promoting meaningful relationships that
cultivate self-confidence, a sense of belonging, and emotional security. Bauer et al. (2021) identified social support as a
critical determinant of children's mental health, demonstrating that emotional, practical, and informational support from
families, schools, peers, and communities reduces psychological distress, strengthens resilience, and improves coping
abilities. Similarly, Fadda et al. (2024) reported that supportive educational environments enhance inclusion,
participation, self-confidence, and psychological well-being among learners with disabilities. Family support remains
the cornerstone of children's development, with UNESCO (2020) and Ainscow (2020) emphasizing that meaningful
family engagement and strong home—school partnerships promote emotional security, educational success, and
resilience. Teacher support also plays a pivotal role, as inclusive teaching practices characterized by differentiated
instruction, positive teacher—student relationships, and collaborative learning environments enhance learners'
confidence, participation, and emotional development (Florian & Beaton, 2018; European Agency for Special Needs
and Inclusive Education, 2022). Likewise, peer support contributes significantly to children's social competence, with
peer-mediated interventions improving communication, social interaction, school participation, and reducing loneliness
while strengthening resilience and school belonging (Carter et al., 2020; Castle et al., 2024; van der Meulen et al.,
2021). Furthermore, inclusive school environments that promote collaboration among educators, families, specialists,
and community stakeholders foster equitable participation, emotional well-being, and academic success (UNESCO,
2020; European Agency for Special Needs and Inclusive Education, 2022). Contemporary evidence consistently
demonstrates that children with special educational needs are at greater risk of anxiety, depression, and emotional
distress; however, supportive relationships with families, teachers, peers, and communities significantly enhance
resilience, emotional regulation, school belonging, participation, and overall quality of life (Castle et al., 2024; Lindsay,
2023; Lindsay et al., 2018; Pham et al., 2024).
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Spiritual Support for Learners with Special Needs

Spiritual support has increasingly been recognized as an essential component of the holistic development and mental
well-being of children with special needs. Beyond academic instruction and social assistance, spirituality provides
children with meaning, hope, purpose, belonging, and inner strength that enable them to cope with developmental,
emotional, and environmental challenges while fostering resilience and psychological well-being. Within educational
settings, spiritual support may be expressed through values formation, moral education, faith-based activities, prayer,
reflective practices, and the cultivation of compassion, gratitude, forgiveness, and respect for others. Research
consistently demonstrates the positive relationship between spirituality and mental health. Halstead et al. (2017) found
that supportive relationships strengthen caregivers’ psychological well-being, creating nurturing environments that
benefit children's emotional development. Similarly, Makanui et al. (2019) explained that spirituality, when combined
with supportive social relationships and effective coping strategies, contributes significantly to the emotional and
behavioral adjustment of young people in foster care. A comprehensive systematic review by Braam et al. (2023)
further established that spirituality and religiosity promote positive mental health by fostering meaning, connectedness,
emotional regulation, moral grounding, and positive coping while reducing symptoms of anxiety and depression. Their
review of 152 prospective studies demonstrated that spiritual well-being and positive religious coping serve as
significant protective factors that strengthen resilience and psychological adjustment among children and adolescents.
Likewise, Pargament et al. (2018) emphasized that spirituality enables individuals to interpret stressful experiences
more positively by promoting hope, gratitude, forgiveness, and optimism, whereas Schwalm et al. (2022) found a
moderate positive association between spirituality and resilience across diverse populations, highlighting spirituality as
an important source of emotional strength and adaptive coping. The importance of spiritual support is likewise reflected
in holistic models of care, with Ferrell et al. (2015) describing spirituality as a fundamental dimension of emotional
healing, hope, and meaning, while Koenig (2020) identified spiritual beliefs and practices as protective factors against
emotional distress through the promotion of optimism, gratitude, and supportive faith communities. Furthermore, King
and Boyatzis (2015) emphasized that spiritual development nurtures children's search for meaning, identity,
connectedness, and purpose through supportive relationships with parents, teachers, and faith communities.

Mental Well-Being of Learners with Special Needs

Mental well-being is a fundamental component of children's holistic development, influencing their emotional,
psychological, social, and academic functioning. For learners with special educational needs (LSEN), maintaining
positive mental well-being is particularly important because they often face developmental, behavioral, communication,
and social challenges that increase their vulnerability to anxiety, depression, emotional distress, and reduced quality of
life. Recent evidence consistently indicates that children with special educational needs experience significantly higher
rates of mental health concerns than their typically developing peers. Castle et al. (2024) and Danielsson et al. (2024)
reported that learners with special educational needs and neurodevelopmental disabilities are at greater risk of persistent
anxiety, depression, behavioral problems, and emotional difficulties, emphasizing the importance of early
identification, continuous monitoring, and coordinated interventions involving families, schools, and healthcare
professionals. The family environment likewise plays a critical protective role, as Cheng and Lai (2023) found that
strong family functioning, effective coping strategies, and adequate social and professional support enhance both
parental well-being and children's psychological adjustment. In educational settings, Johnson and Gross (2023)
highlighted that improved mental health literacy among teachers and parents facilitates the early recognition of
emotional and behavioral concerns, enabling timely interventions and access to appropriate support services.
International organizations further recognize mental health as an essential component of inclusive education and child
development. UNICEF (2021), UNESCO (2023), and the World Health Organization (2022) advocate for
comprehensive approaches that integrate family engagement, inclusive schools, psychosocial support, and accessible
mental health services to foster resilience, emotional security, healthy relationships, and meaningful participation in
school and community life. The COVID-19 pandemic further underscored the vulnerability of learners with special
educational needs, with Sinclair et al. (2025) and Loades et al. (2023) reporting increased anxiety, social isolation,
emotional distress, and reduced quality of life resulting from prolonged educational disruptions and limited access to
specialized services. Moreover, Windsor et al. (2023) demonstrated that evidence-based psychosocial and behavioral
interventions delivered collaboratively through schools, families, and multidisciplinary professionals significantly
improve emotional regulation, adaptive behavior, social functioning, resilience, and overall psychological well-being.
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III. METHODOLOGY

This study employed a descriptive-correlational research design to examine the influence of social support and spiritual
support on the mental well-being of children with special needs during the School Year 2025-2026. The design was
appropriate because it described the variables and determined the relationships among them without manipulating any
conditions or establishing causality (Bhat, 2020; Yeshaswi, 2024). The independent variables were social support and
spiritual support, while mental well-being served as the dependent variable. The participants consisted of 153 randomly
selected children with special needs from the 252 enrolled learners at President Manuel A. Roxas Memorial Integrated
School-SPED, with the sample size determined using Taro Yamane's formula and selected through stratified random
sampling. Data were collected using researcher-made questionnaires on social support, spiritual support, and mental
well-being, each consisting of 10 items, along with a personal data sheet. The instruments underwent face and content
validation by experts, followed by pilot testing with 30 non-participating children with special needs. Statistical
analyses using SPSS confirmed the validity and reliability of the instruments through factor analysis and Cronbach's
alpha coefficients of .914 for the Social Support Questionnaire, .905 for the Spiritual Support Questionnaire, and .895
for the Mental Well-Being Questionnaire, all exceeding the acceptable reliability threshold (Fraenkel et al., 2016).
Before data collection, permission was secured from the school principal, and ethical standards were observed by
ensuring informed participation, confidentiality, and data privacy. The questionnaires were personally administered by
the researcher, and the collected data were encoded and analyzed using the Statistical Package for the Social Sciences
(SPSS). Descriptive statistics, including mean and standard deviation, were used to determine the levels of social
support, spiritual support, and mental well-being, while Pearson's product-moment correlation coefficient examined the
relationships among the variables. Multiple regression analysis was further employed to determine the individual and
combined influence of social support and spiritual support on the mental well-being of children with special needs, with
all statistical tests interpreted at the 0.05 level of significance.

IV. RESULTS AND DISCUSSION

A. Social Support Received by Children with Special Needs
Table 1 presents the mean and standard deviation of the social support received by children with special needs. The
results indicate that the overall mean score for social support received is 4.08, which is described as high. This indicates
that, in general, children with special needs in the study perceive a substantial level of support from their environment.
Furthermore, the standard deviation of 0.53 reflects a relatively low variability in responses, indicating that the
participants’ perceptions of social support are fairly consistent.

Table 1: Mean and Standard Deviation of Social Support Received by Children with Special Needs

Category Mean Description SD
Social Support Received 4.08 High 0.53

Note Interval. Very High - 4.21 - 5.00: High - 3.41 - 4.20: Moderate - 2.61 — 3.40:
Low -1.81 —2.60: Very Low - 1.00 — 1.80

The findings indicate that children with special needs receive a high level of social support from their families,
teachers, caregivers, and other significant individuals, suggesting the presence of a nurturing and inclusive environment
that promotes their emotional, social, and educational development. Such support is associated with improved
emotional stability, stronger social relationships, greater academic engagement, and enhanced overall well-being. The
high level of support may be attributed to active family involvement, collaborative school practices, and increased
awareness of inclusive education. These findings are consistent with Niazi et al. (2025), who reported that strong social
support enhances psychological well-being and life satisfaction among families of children with special needs, as well
as Lu et al. (2015), who found that adequate social support contributes to better mental health outcomes and responsive
caregiving among parents of children with autism spectrum disorder. Likewise, Park and Lee (2022) concluded that
social support serves as a protective factor against parental stress and depression, fostering healthier family functioning
and more supportive caregiving environments for children with disabilities.
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B. Spiritual Support Experienced by Children with Special Needs

Table 2 presents the mean and standard deviation of the spiritual support experienced by children with special needs.
The results show that the overall mean score is 4.00, which is described as high, indicating that the respondents
generally experience a strong level of spiritual support in their environment. This emphasizes that spiritual or faith-
related support is present and meaningfully contributes to the lives of children with special needs. The standard
deviation of 0.54 indicates a relatively low dispersion of responses. This means that the perceptions of spiritual support
among respondents are fairly consistent, with most of them reporting similarly high levels of spiritual support.

Table 2: Mean and Standard Deviation of Spiritual Support Experienced by Children with Special Needs

Category Mean Description SD

Spiritual Support Experienced | 4.00 High 0.54

Note Interval. Very High - 4.21 - 5.00: High - 3.41 - 4.20: Moderate - 2.61 — 3.40:
Low -1.81 —2.60: Very Low - 1.00 — 1.80

The findings indicate that children with special needs experience a high level of spiritual support, suggesting that they
receive meaningful faith-based guidance, encouragement, prayer, and religious involvement from their families,
communities, and religious institutions. Such support contributes to emotional stability, hope, resilience, and positive
coping with the challenges associated with their condition. The high level of spiritual support may be attributed to the
strong integration of religious beliefs and practices into family life and community activities, where spirituality serves
as an important source of comfort and strength. These findings are consistent with Lu et al. (2015), who reported that
spirituality and religiosity are associated with improved psychological well-being and life satisfaction among parents of
children with autism spectrum disorder. Similarly, Park and Lee (2022) found that spiritual support protects against
parental stress and depression while enhancing emotional adjustment and caregiving capacity. Likewise, Beresford et
al. (2025) emphasized that faith-based support systems provide children with chronic or life-limiting conditions and
their families with hope, comfort, resilience, and emotional support, highlighting the significant role of spirituality in
promoting overall well-being among children with special needs.

C. Mental Health Among Children with Special Needs

Table 3 presents the mean and standard deviation of mental health among children with special needs. The results show
that the overall mean score is 3.91, which is described as high, indicating that the respondents generally experience a
favorable level of mental health. This indicates that, despite their conditions, children with special needs are managing
their emotional and psychological well-being at a relatively positive level. In terms of variability, the standard deviation
of 0.57 indicates a relatively small spread of responses. This means that the perceptions of mental health among
respondents are fairly consistent, with most reporting similar levels of psychological well-being.

Table 3: Mean and Standard Deviation of Mental Health Among Children with Special Needs

Category Mean Description SD
Mental Health 3.91 High 0.57

Note Interval. Very High - 4.21 - 5.00: High - 3.41 - 4.20: Moderate - 2.61 — 3.40:
Low -1.81 —2.60: Very Low - 1.00 — 1.80

The findings indicate that children with special needs generally experience a high level of mental health, reflecting
positive emotional stability, psychological well-being, and effective adjustment to daily challenges. This suggests that
existing support systems—including family, school, and spiritual support—are contributing to their resilience, healthy
social interactions, and ability to cope with stress. The consistently high mental health status may also be attributed to
inclusive educational practices, supportive home environments, and increased awareness of the unique needs of
children with special needs. These findings are supported by Melese et al. (2024), who found that social support and
access to essential care services enhance children's mental health by reducing emotional difficulties and promoting
psychological well-being. Similarly, Enns et al. (2025) concluded that although children with special health needs are at
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greater risk of mental health challenges, positive support from families, schools, and communities substantially
improves their emotional adjustment and overall psychological well-being.

D. Relationship Between Social and Spiritual Supports and Mental Health

Table 4 presents the Pearson r correlation between social support, spiritual support, and mental health among children
with special needs. Specifically, social support and mental health show a moderate to strong positive correlation (r =
.636, p <.000), indicating that higher levels of social support are associated with better mental health outcomes among
children with special needs. Similarly, spiritual support and mental health demonstrate a strong positive correlation (r =
723, p < .000), suggesting that increased spiritual support is linked to higher levels of mental health. Moreover, social
support and spiritual support are also strongly positively correlated (r = .668, p < .000), indicating that these two forms
of support tend to increase together.

Table 5: Pearson r Between Social and Spiritual Supports and Mental Health

Variables r Sig

Social Support and Mental Health 636" .000
Spiritual Support and Mental Health 723" .000
Social Support and Spiritual Support 668" .000

*p < .05 — significant at 5% level

The findings revealed significant positive relationships among social support, spiritual support, and the mental health of
children with special needs. Higher levels of social support were associated with better mental health, indicating that
children who receive consistent emotional, informational, and practical assistance from parents, teachers, caregivers,
and the community are more likely to experience emotional stability, resilience, and psychological well-being.
Likewise, higher levels of spiritual support were significantly related to better mental health, suggesting that faith-based
guidance, prayer, values formation, and spiritual encouragement foster hope, inner peace, positive coping, and
emotional resilience. Furthermore, the positive relationship between social and spiritual support indicates that these
forms of support are interconnected and often reinforce one another, as families, schools, and communities frequently
provide both practical assistance and spiritual guidance. Together, these findings emphasize the importance of a holistic
support system that integrates social and spiritual dimensions to promote the overall well-being of children with special
needs.

These findings are consistent with previous research demonstrating the vital role of supportive environments in
enhancing children's mental health. Melese et al. (2024) reported that social support directly improves children's
psychological well-being, while Du et al. (2024) found that strong support systems enhance positive coping
mechanisms, leading to better mental health outcomes among families of children with special needs. Similarly,
Yildirim et al. (2025) highlighted that perceived social support strengthens resilience and overall well-being,
reinforcing the complementary roles of social and internal resources, including spiritual coping.

E. Predictors of Mental Health

Table 5 presents the regression coefficients of social support and spiritual support as predictors of mental health among
children with special needs. The results indicate that both variables significantly predict mental health, as shown by
their p-values of .000, which are below the 0.05 level of significance. Specifically, social support has an unstandardized
coefficient (B) of .303 and a standardized beta () of .277, with a t-value of 3.834. This indicates that social support has
a significant positive effect on mental health, meaning that an increase in social support is associated with an
improvement in mental health among children with special needs. On the other hand, spiritual support shows a higher
unstandardized coefficient (B) of .576 and a standardized beta (B) of .538, with a t-value of 7.433. This suggests that
spiritual support is also a significant positive predictor of mental health and has a stronger influence compared to social
support.
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Table 6: Regression Coefficients of Social and Spiritual Supports as Predictors of Mental Health

Category B Std. Error | Beta t Sig
Social Support 303 .079 277 3.834" .000
Spiritual Support 576 077 .538 7.433" | .000

"p <.05 — significant at 5% level

The regression analysis revealed that both social support and spiritual support significantly and positively predict the
mental health of children with special needs, indicating that higher levels of these forms of support are associated with
better psychological well-being. Although both predictors were significant, spiritual support demonstrated a stronger
influence than social support, suggesting that faith-based guidance, values formation, and spiritual encouragement
provide additional sources of hope, meaning, resilience, and emotional stability. These findings underscore the
importance of adopting a holistic approach to child development by integrating social, emotional, and spiritual support
within families, schools, and communities to enhance children's overall mental health and adjustment.

The findings are consistent with previous studies highlighting the protective role of support systems in promoting
psychological well-being. Du et al. (2024) reported that strong social support significantly predicts better mental health
outcomes by enhancing coping capacity among families of children with special needs. Similarly, Yildirim et al. (2025)
found that perceived social support is positively associated with resilience, life satisfaction, and emotional well-being,
emphasizing that comprehensive support systems strengthen children's ability to cope with challenges and achieve
positive mental health outcomes.

V. CONCLUSIONS

Supporting the mental health of children with special needs requires more than addressing their academic and
developmental needs; it demands a holistic approach that nurtures their social, emotional, and spiritual well-being.
Families, schools, caregivers, and communities all share the responsibility of creating environments where children feel
accepted, valued, understood, and empowered to overcome life's challenges. Meaningful relationships, consistent
encouragement, and opportunities for spiritual growth cultivate resilience, hope, emotional security, and a strong sense
of purpose, enabling children to thrive despite the complexities associated with their condition.

This study reinforces the importance of integrating social and spiritual support into programs, policies, and educational
practices for children with special needs. Promoting mental health should not be viewed solely as a clinical or
educational concern but as a collective commitment that embraces the whole child. By strengthening collaboration
among families, educators, healthcare professionals, faith-based organizations, and the wider community, children with
special needs can be provided with comprehensive support that enhances their quality of life, fosters resilience, and
empowers them to reach their fullest potential. Ultimately, investing in their mental well-being is an investment in a
more inclusive, compassionate, and equitable society where every child is allowed to flourish.
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